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I am Sara Collins. I am a third-year PhD Student at Florida State 
University. I am interested in supporting accessible language and 
literacy practice for students with intellectual and developmental 

disabilities who have limited speech ability. 
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Hello!



Background
q Approximately 90% of children with IDD and limited 

speech ability do not obtain functional literacy skills 
by adulthood 

q Early literacy skills in word recognition and 
language comprehension are essential for future 
reading ability 

q Shared storybook reading supports literacy 
development in children who use AAC
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HOW DOES THIS WORK IN classrooms?
o Adult scaffolding and child 

engagement 

o Scaffolding among 4 main 
elements: (1) vocabulary and 
oral language, (2) abstract 
thinking, (3) print and 
phonological awareness, (4) 
elaborative responses to text
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The systematic assessment of 
shared book reading (Sabr)
Examines teachers’ 
shared reading behaviors 
to provide them support 
in developing children’s 
language and literacy 
abilities 
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Let’s try it together!

Meaning Codes:
Define/Elaborate Vocabulary 

https://public.cliengage.org/systematic-
assessment-of-book-reading-sabr-2-0/sabr-
short-form-video/

https://public.cliengage.org/systematic-assessment-of-book-reading-sabr-2-0/sabr-short-form-video/


Limitations of the sabr
• Measures communication primarily 

through spoken interactions

• We are unsure how teachers of children 
who use AAC are eliciting communication 
within group shared reading activities

• No study has used a measure of group 
shared reading experiences adapted to 
document teachers’ integration of AAC
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The proposed solution
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identify relationships 

between teacher 
communication and 
child abilities in 
receptive language, 
vocabulary, speech 
ability, and early literacy  

develop an assessment

and examine its 
reliability by obtaining 
measures of internal 
consistency and inter-
rater reliability of test 
items

Describe teacher 
communication

by examining their form, 
or modality of 
communication (e.g., 
speech, AAC, gestures) 
and function, or intent of 
communication (e.g., 
asking questions, letter-
identification)



Sample and inclusionary criteria 
✗ 15 children with IDD who use 

AAC
✗ Age 4-5
✗ Uses less than 50 spoken words
✗ Present during group shared 

reading
✗ Can point to test stimuli
✗ Functional hearing and vision
✗ Intentional communication skills
✗ English primary language

✗ 15 preschool teachers of 
children with IDD who use 
AAC

✗ Age 18 or older
✗ Engages in whole-group 

shared reading at least 
weekly

✗ English primary language
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Examining the reliability
of a developed teacher
communication measure



Developing a tool
✗ Previous work has examined the strategies 

teachers can use to incorporate AAC
✗ We will observe one 15- to 30-minute group 

shared-reading activity in a preschool 
classroom 

✗ We will adapt the short SABR form to capture 
teacher behavior that facilitates child 
engagement through the use of AAC 
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Examining its reliability 
✗ Internal consistency will be estimated using both 

Cronbach’s alpha and omega for the four 
constructs of measurement

✗ Inter-rater reliability will be computed by 
determining intraclass correlation coefficients 
(ICC) for each construct
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Using adapted tool to 
describe teacher 
communication with 
children who use AAC



Describing teacher communication
✗ Previous work has developed tools documenting 

child behavior in response to teachers’ 
incorporation of AAC, but no tool has focused on 
teacher behavior to inform instruction

✗ We will use observational coding to describe the 
number of communicative functions and forms
teachers use to engage children who use AAC
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Before During After

C Show me what bounce looks like[S][AAC]. 

SABR CODING

SALT CODING
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Identify relationships 
between teacher 
communication and child 
abilities



HOW DOES TEACHER COMMUNICATION RELATE TO 
CHILDREN’S LANGUAGE, LITERACY, AND SPEECH ABILITIES?

✗ Our ongoing work describes relationships 
between access to literacy activities and child 
abilities (Barton-Hulsey, Sevcik, Romski, & 
Collins, under review) 

✗ We will examine if teacher-led relate to their 
students’ abilities

✗ Ultimately, children should have access to 
instruction based on the Science of Reading
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SOUND LIKE A PLAN?
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Anticipated challenges
✗ Understanding and accounting for factors 

involved in planning, implementing, and 
sustaining literacy instruction with children 
who use AAC in their classrooms.

✗ Developing an assessment tool that documents 
the communication of teachers varying in 
training and access to resources that support 
literacy development using children’s AAC 
systems.
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ADDRESSING POTENTIAL CHALLENGES
✗ Qualtrics survey

✗ Teachers report barriers and facilitators to 
successful, collaborative literacy 
instruction for children who use AAC 
alongside speech-language pathologists

✗ Guiding implementation science framework for 
intervention  
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Anticipated challenges
✗ Understanding and accounting for factors involved 

in planning, implementing, and sustaining literacy 
instruction with children who use AAC in their 
classrooms.

✗ Developing an assessment tool that documents the 
communication of teachers varying in training and 
access to resources that support literacy 
development using children’s AAC systems.

✗ PollEv.com/saracollins643
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Thanks!
Any questions?
Please contact me:
Ø scc13e@fsu.edu
Ø Twitter: @sara_c_collins
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