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Part 1: Program Context 

The World Campus offers distance education programs for undergraduate and graduate 

degree and certificate programs. All World Campus courses have a significant online component, 

requiring that interactions take place and that assignments are submitted in the online 

environment. World Campus courses are marketed in large part to an audience of potential adult 

learners nationwide. Most students in World Campus courses are adult learners studying at a 

distance, though seats are often made available to traditional students studying in residence. 

Many of these adult learners, in turn, probably have little or no experience taking classes or 

degree programs entirely online (though our needs assessment study will in part seek to verify 

this). Though many may have some experience in higher education as students in a traditional 

face-to-face environment, and most are at least somewhat internet savvy, the online college 

experience may be entirely new to them. 

Traditional on-campus freshman at Penn State are oriented before starting their first 

semester through the Freshman Testing, Counseling and Advising Program (FTCAP). This 

program represents a coordinated effort to ensure that students know their way around campus, 

know what services are available to them, meet their academic advisors, and are placed in 

appropriate first-year English and math classes.  

A similar experience could be beneficial for the first-year undergraduate online adult 

learner. A cohesive “orientation” program could go well beyond the formal measures currently in 

place for new World Campus learners: intake, advising and placement. A cohesive online 

program could offer the additional benefits of ensuring students are comfortable with and 

prepared to learn in the online environment. They could also be introduced to some of their 

faculty and fellow learners, and they could learn of opportunities to get involved outside of the 
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formal classroom environment. Beyond these overt objectives, the program would serve as to 

weed out students who just would not thrive in the online environment, and it would have to stay 

within budget. Unlike the FTCAP program used for comparison earlier, such a program would 

not have costs associated with physical place (housing, meeting rooms, etc.), but would be 

constrained by availability of resources for development and delivery. 

This program plan is an attempt to define the learner needs, outline the program 

objectives, sketch out an instructional plan, and divvy up the resources needed to carry out the 

various parts of the plan. 

Stakeholders 

The stakeholders in this program plan are by and large the adult learners described above. 

Additionally, others involved in World Campus distance learning operations should be involved 

or considered in the program planning process. These include but are not limited: 

● academic advisers 

● instructional designers 

● faculty (all of whom are employed or tenured in their respective academic units - no 

exclusive World Campus faculty) 

● academic unit administrators 

● World Campus administrators 

● manager of access 

● military student coordinator 
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Part 2: Needs Assessment  

Audience 

The learners targeted by the World Campus Orientation program are those who have 

been through the intake process and who have been formally admitted to Penn State as World 

Campus students. The academic requirements for World Campus students are identical to 

requirements for admission as a residence student at University Park or the commonwealth 

campuses; the students have completed at least a high school or high school equivalency and 

have demonstrated an ability to succeed at the college level (including reading and writing, math, 

and other subjects). In fact, many students may already carry some college credit that they can 

count towards their Penn State education. These new students are, for the most part, considered 

“adult learners.” “Adult learners” are defined as students who are at least 24 years of age or who 

have experienced significant “adult” life events such as the birth of a child or military 

experience. They are men and women who are often working full-time and who have significant 

family and/or life responsibilities outside of the classroom. They are usually at least at the lower-

middle-class socioeconomic bracket, and most are facing at least some personal financial 

hardship in order to put themselves through a Penn State degree or certificate program, whether 

or not they are receiving loans, grants, or scholarships. A majority of students are U.S. citizens 

living in the continental United States, though a significant minority are U.S. citizens living or 

serving in the military abroad or are foreign citizens. A significant minority will also qualify for 

academic adjustments at some point in their college careers due to some kind of unspecified 

disability (sight, hearing, cognitive, etc.) Finally, the core target audience for this program is 

first-year undergraduate students. We will have to recognize and take into account, however, the 
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many students already carrying college credit, as well as those admitted to a graduate program 

who are also learning online for the first time. 

Defining “Need” 

In designing this program, we are defining “need” as something that is lacking, or some 

gap between the existing state and the ideal state either in terms of the learners themselves or in 

terms of organizational goals. 

Why assess needs? 

A formal needs assessment ensures that we are making informed judgments when 

defining the program objectives and instructional events. Different stakeholders may have 

varying levels of influence on the program design process, and the only way to counteract the 

possibility of unfair influence is to do a formal needs assessment that is understandable to and 

agreed upon by all stakeholders. While all priorities of all parties will not likely be met, formal 

needs assessment is a powerful negotiating tool. 

Data Required 

Data can come from a variety of sources, including potential students, current and former 

students, and other stakeholders. The most important types of information we’ll need to 

understand is: 1) new students’ familiarity and comfort level with online learning technology and 

learning at a distance, and 2) the ideal level of familiarity and comfort level with online learning 

technology and learning at a distance for a student to be successful in a World Campus academic 

program. This entire program will be aimed at filling this gap, so the more accurately we can 

measure this discrepancy, the better our chance will be at success. 

Data Collection Methods 
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From potential and newly admitted students we’ll want to gauge the level of familiarity 

with both the technologies used in online learning delivery, and with the difference between 

learning online at a distance and learning in a face-to-face environment. We’ll want information 

from and about current students on what kinds of things, concerning either their level of 

familiarity with technology or their experience as an online learner, impeded their measurable 

performance. 

Finally, we’ll need current data on retention rates for first-year students, so that we can 

set a new goal and eventually benchmark retention rates after the program’s delivery. 

The following outlines the data collection methods that will be most effective at extracting useful 

data for the purpose of this program. 

1. Interviews by advising staff with prospective, newly admitted, and current 

students at various stages in their degree or certificate progression. 

2. Voluntary student surveys on the World Campus Website, with mentions and 

reminders on Facebook, Twitter, and in World Campus classes. 

3. Interviews and surveys with World Campus faculty. 

4. Interviews with all other stakeholders, asking about student readiness for and 

accommodations in our courses and programs. 

5. Data from admissions and retention staff about aggregate student dropout rate. 

(Will be used to benchmark and compare after program is implemented.) 

Needs Assessment Costs 

 The data collection methods each have different costs associated with them. We’ll break 

down the costs in terms of staff time, required software, and other factors, and provide an 

estimated total cost of needs assessment. 



 6 

1. There are 12 people who serve as academic advisers in the various World Campus 

undergraduate degree and certificate programs. Over a four-week period, these advisers 

will be asked to spend a total of 2 hours conducting interviews. This is a very manageable 

amount of time and should not intrude much on the adviser’s core work. The 2 hours will 

be spent conducting 8 total interviews per adviser – 15 minutes/interview (10 minutes for 

the actual interview and 5 minutes to record the results). According to Rick Shearer, 

director of World Campus Learning Design (personal communication), staff time is 

generally charged to other units and colleges at a rate of $100/hour. So the cost to 

conduct these interviews will be 12 advisers x 2 hours x $100 = $2,400. 

2. There will be costs associated with the preparation, delivery and marketing, and analysis 

of the voluntary student survey, though there will be no cost associated with the survey 

software since we’ll be using the same software already used to conduct other student 

surveys such as the end-of-course survey offered in all World Campus courses. Assuming 

2 hours of staff time are required for each of the three phases, the total cost will be $600. 

3. The survey of World Campus faculty will have the same cost for preparation and analysis 

as the student survey, though the delivery & marketing costs will be less since it is a 

smaller, easier-to-reach audience. There will again be no cost associate with the software. 

Assuming ½ the delivery & marketing cost, the faculty survey will cost $500. 

4. There will be no cost for the interviewing of stakeholders. Most of this information will 

be collected as part of the regular planning meetings, shich already include major 

stakeholders or their representatives. 

5. There will also be zero cost associated with the collection of dropout statistics since this 

data is already collected and maintained as part of normal Worl Campus operations. 
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Given the broken down costs as outlined above, the total cost for needs assessment is 

approximately $3,500. 
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Part 3: Establishing Objectives and Defining Content  

I will analyze the following hypothetical needs in determining the learning objectives for this 

program, though an actual needs assessment may uncover different needs. Nonetheless, whatever 

actual needs might be uncovered, I would use the same process for determining objectives. I’m 

taking an educated guess based on my knowledge of World Campus learners and organizational 

priorities. The hypothetical needs I’m using for my analysis are: 

1. It takes time for students to become familiar with the technologies used in the online 

learning environment at World Campus. This time often takes away from the time that 

students are able to spend learning their actual course materials during their first or 

subsequent semesters as World Campus students. 

2. Students are often unfamiliar with or confused about where to turn for help when they 

have questions or run into difficulties in their online classrooms. This in turn also detracts 

from the core learning that students are supposed to be accomplishing. For instance, a 

first-year student may have trouble logging in to their course, or may have lost their 

account password. They may then not know to contact the Help Desk (technical support) 

or may not have the Help Desk contact information immediately handy. 

3. Although students may be initially attracted to an online learning program because of 

scheduling convenience or the elimination of the cost and time of travelling to a campus, 

they may be unprepared for the perception of social isolation that comes with learning in 

the online environment. They may find this perception of isolation to be discouraging or 

distracting from their learning goals. 

4. Students may be unprepared personally or academically in other ways to handle the 

online learning experience: 
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a. Some admitted students are academically unprepared in the verbal or mathematics 

skills necessary to succeed in college-level programs. 

b. Some adult students have distractions at home that may make success in college 

learning particularly challenging. These distractions include financial difficulties, 

home, health or family concerns, work issues or deployment issues in the case of 

military students, or physical, intellectual or emotional disabilities. 

c. Students may not understand that despite the convenience factors already 

mentioned, online learning still involves a significant weekly time commitment in 

the paced, semester-based format used in World Campus courses. This 

misunderstanding can lead to underperformance in and dropout from the online 

classroom. 

Not all of the needs outlined here are best met exclusively through educational 

interventions. For instance, feelings of social isolation in the online learning environment can be 

allayed partially through certain technological solutions such as social networking technologies 

(like blogs or personal profiles) or better learning management system (LMS) solutions. 

Financial stress can be alleviated by a combination of education and better availability of loans, 

grants, and tuition discounts. Emotional problems or disability issues can be resolved by self-

referral or by the direction of World Campus staff, in addition to making students aware of such 

programs or resources to begin with. The bottom line is that many of the needs identified can be 

partially satisfied by simple awareness; a more in-depth educational intervention will not be 

required. This report will focus on the educational needs only. 

Determining Objectives and Core Content 

Knowledge, skills and attitudes required for each need. 
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This section begins the attempt to flesh out each of the identified needs into actionable 

learning objectives. First I’ll broadly define what the knowledge, skills and attitudes are for each 

need. I’ll paraphrase each need, using the same numbering system as the needs definitions in the 

previous section. 

1. Technology 

  

Knowledge basic terminology, minimum technical 

requirements for participating in World 

Campus courses 

Skills keyboarding/typing, basic browser skills, 

familiarity and proficiency with the 

functionality of ANGEL (including discussion 

forums, drop boxes, course mail, gradebook, 

quizzes and assessments, etc.), familiarity 

with other communications technologies used 

in World Campus courses and programs 

(including eLive, Skype, instant messaging, 

PSU Blogs) 

Attitudes acceptance of physical isolation from the 

classroom environment, comfort and 

confidence with the technology 
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2. Seeking Help 

 

Knowledge phone numbers, email addresses, and chat info 

for advising staff, financial aid, technical 

support, Office of Disability Services (ODS),  

Skills Knowing where to turn for what type of 

problem, ability to solve simpler problems on 

own 

Attitudes confidence that student will either have 

support when problems arise or will be able to 

solve problems independently 

 

3. Feelings of Isolation 

 

Knowledge how to connect to World Campus through 

social networking (Facebook, Twitter, etc.), 

how to set up a profile in the course LMS 

environment, instructor and academic advisor 

contact information 

Skills familiarity with rules of “netiquette” or 

acceptable online behavior in a college 
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course, ability to use various communications 

tools 

Attitudes the feeling that though classes are at a 

distance, help and advice, as well as 

instructors and fellow students, are but a click 

or a phone call away 

 

4. Miscellaneous 

a. Not meeting basic academic requirements 

 

Knowledge What courses can be taken through Penn State 

World Campus that can meet the minimum 

requirements, what courses can be taken at a 

local community college, what courses are 

needed for admission to a particular World 

Campus program 

Skills working with an advisor to determine what 

coursework would qualify to meet minimum 

requirements 

Attitudes Confidence that success in gaining admission 

and succeeding in World Campus courses is 
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possible 

 

b. Personal Issues/distractions 

 

Knowledge college is a serious commitment and will have 

significant impact on students’ lives, even 

when classes are entirely online 

Skills goal-setting, time management, space and 

workstation setup, ability to focus, financial 

management, emotional self-management, 

knowing when to seek or ask for help 

Attitudes a certain toughness and determination is 

usually required to complete programs 

 

c. Time and commitment 

 

Knowledge college-level work and attaining a degree 

require a significant time commitment over an 

extended period of usually years 

Skills setting a schedule and committing to time for 
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coursework 

Attitudes students will place their learning on a high 

priority in their lives 

 

Defining objectives. 

Using the charts above as my starting point, I will now list the expanded program 

learning objectives. I am combining a couple of steps and listing the action verbs along with the 

expanded content for each objective. 

Upon completing this program, participants will be able to: 

● use a recommended internet browser with a fair degree of proficiency (meets need 1) 

● type on a computer keyboard with a fair degree of speed and accuracy (20 words per 

minute with 80% accuracy minimum) (meets need 1) 

● describe and use the different elements of the learning management system (LMS) used 

in most World Campus courses (meets need 1) 

● describe and use the different supplementary communications technologies often used in 

World Campus courses (meets need 1) 

● feel comfort and confidence with adopting the LMS and other communications 

technologies (meets need 1) 

● solve problems commonly encountered by first-year students (need 2) 

● know when to seek help, and where to go to get it (need 2) 

● feel confidence in their own problem-solving abilities, and comfortable with talking to 

academic advisors or the HelpDesk (2) 
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● set up a Facebook profile or Twitter account, and use it to connect to the World Campus 

for announcements and to meet other students (3) 

● conduct themselves in an ethical and respectful manner online (3) 

● understand the life impact and time commitment required in order to successfully 

complete a World Campus program (4b,c) 

● set up on a calendar a weekly schedule of uninterrupted time for the completion of 

classwork (4c) 

● arrange a work area that will be comfortable and free of distractions during classwork 

time (4b) 

● articulate short-, medium-, and long-range goals related to their academic work (4c) 

● prioritize academic goals along with other life priorities (e.g. family, career, health) (4 

b,c) 

I have intentionally left out need 4a in this objectives list, because although it is a valid need 

for some students (the need for required remedial work), it is something best discussed with an 

academic advisor during the admissions process. The academic advisors are very well prepared 

to point students in the right direction if they are falling short on their requirements. Including it 

in an orientation program would be a distraction for the students who do not need the 

information. I will plan to make mention of the subject in the learning content for advisor contact 

information instead. 

Part 4: Designing Instruction 

Here is a rough initial outline of the content of this program: 

1. Introduction and Welcome to Penn State 

a. What it means to learn online and be a distance education student 
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b. connecting to the Penn State and World Campus community 

c. Meet your fellow learners 

2. Online Classroom Technologies 

a. Basic skills - typing and using a browser 

b. ANGEL/LMS 

c. Other communications technologies 

3. Seeking Help 

a. Academic advisor information 

b. HelpDesk information for technical problems 

c. Common problems/Frequently Asked Questions 

4. Setting Goals 

a. setting short-, medium-, and long-range goals 

i. Graduation - the ultimate goal! 

b. Articulating life priorities 

c. making time and space for course work 

The sequencing outlined here will be presented as a suggested sequence for students, though 

there will be some cross-dependencies that will necessitate different sequencing for different 

students: 

● The basic skills section of the “Online Classroom Technologies” unit might be 

considered a prerequisite for the first unit, since the content will be delivered entirely 

online and students will arguably need basic skills in technology in order to proceed very 

far with the program. 
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● Since the program will be delivered entirely online through a hyperlinked visual 

interface, students will be able technically to determine their own sequencing. The 

“Introduction and Welcome to Penn State” unit will therefore open with a reference and 

hyperlink to the “Basic Skills” section of the “Online Classroom Technologies” unit. 

● Something different from the suggested sequencing might also be utilized by the student 

when they are directed to a particular unit or section during an advising consultation or 

from a World Campus credit class where the instructor and/or course designer sees a need 

for reinforcement a a particular concept or skill in the class. 

Learning formats 

 As stated, this program will be delivered through an online interface that allows 

the learner to decide on the sequencing, though a suggested sequence will be presented initially 

to the learner. The goal is present the learning in as flexible a format as possible, allowing 

learner control of the learning experience. Additional flexibility will be offered through the 

option of a group or an individual format, with the ultimate control in the learners’ hands as to 

which format is chosen. The first unit, Welcome and Introduction to Penn State, is where this 

option is introduced. Students will be given the option of signing up for social networking 

services like Facebook, Twitter, and the professional networking service LinkedIn. Through 

these sites, students will be able to set up a profile and make connections to fellow students and 

the World Campus advising staff. The advantage for students using these networking sites is that 

they will have “hallways” or backchannels in which they can communicate outside of the 

classroom environment. They will also receive, through these social ntworking sites, timely 

updates about registration, graduation, online classroom outages, World Campus philanthropic 

efforts, student clubs, etc. 
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 The group format will be slightly less optional in the second unit, Online 

Classroom Technologies. This is where students learn to navigate and use the tools in ANGEL, 

the course management system that hosts most World Campus classes. Most World Campus 

courses require some degree of student-student interaction which typically takes place using 

these ANGEL tools. As part of this unit, students will post to a discussion forum and reply to the 

postings of others. Some World Campus classes will use other tools for interaction like 

Elluminate Live or the Penn State Blogs. Students in the synchronous session conducted during 

the first week of classes will be invited to attend an Elluminate Live session where they will 

learn not only how to use Elluminate Live, but will have the opportunity to ask questions or 

express concerns about ANGEL, the World Campus, or online learning in general. Students will 

be introduced to the PSU Blogs in this unit, and will be invited to take part in an optional activity 

using the PSU blogs in the final unit, when they will be reflecting on their academic goals. 

 The program will be designed to take no longer than about six to eight total hours 

of students’ time, and it will be strongly recommended that students complete the program 

during their first week of the semester, during the “orientation week” that is built into every 

World Campus class. Participation in the program will be encouraged by the students’ advisors, 

and by linking to it in every World Campus course as part of the first week’s activities. 

 Though it will be linked to from and associated with all World Campus classes, 

the program itself will be in a far more flexible format than the typical World Campus class. The 

reason for this is twofold. First, it is not desirable to have an orientation program be too “formal” 

an experience - students are presumably new to online learning and perhaps even to college in 

general, and might be discouraged from continuing with their overall academic plan if they don’t 

have a good first impression from this program. That would definitely work counter to our 
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desired program outcome of better retention statistics. Second, according to Fellenz (1998), the 

learning format can be the message we are trying to convey to our learners - in our case, we want 

students to feel comfortable learning at the World Campus and know whom to talk to when they 

run into roadblocks or when life takes a turn. We want them to feel ownership when it comes to 

their learning, something we know is important to adult learners and which is reinforced by a 

flexible learning format. 

Teaching and Learning Methods 

 As has been noted, the program will be offered in an optional synchronous format 

during the first week of every semester, but can also be taken as an entirely self-directed learning 

experience; the analytics available in the ANGEL course management system will be able to tell 

who has and who has not completed the program either way. 

 The different learning objectives will require different teaching methods 

according to the type of desired leaning outcome (acquiring knowledge, enhancing cognitive 

skills, developing psychomotor skills, strengthening problem-solving and -finding capabilities, 

and changing attitudes, beliefs, values and/or feelings). Using the chart on pages 176-178 of 

Caffarella (2002) as a guide, I’ll give a few examples of the teaching methods that might be 

employed for some of the program learning objectives, drawing on all five types of learning 

outcomes.  

• For the objective of learning the World Campus learning management system 

(LMS), an outcome of acquired knowlege is desired. A good way to achieve 

this outcome is through textual descriptions as well as images and videos 

demonstrating elements of the LMS. 
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• The objective of fair keyboarding skills is a psychomotor skills-related 

outcome. Demonstration with return demonstration is a good method of 

achieving this outcome. World Campus will probably seek an outside vendor to 

provide tutorials and practice opportunties. 

• Articulating short-, medium-, and long-term academic goals is a “changing 

attitudes, beliefs, values and/or feelings” type of behavior/outcome. An 

appropriate teaching and learning method is reflective practice – whether 

through a blog post or a private discussion with an advisor. 

Instructional Media and Materials 

 Much of the material for the four units will be comprised of hypertext and 

graphics posted online in the ANGEL course management system. There will also be multimedia 

components that will describe and demonstrate the use of the various technical tools. 

Adult Learning Principles 

 Adult learners are self-directed and often seek the involvement of teachers who 

respect their role as active and motivated learners (Cookson et al., 1998; Ross-Gordon, 1998). 

This program’s two-pronged approach addresses these needs – it is designed as a self-directed 

learning experience that can be taken at any time individually, with the option of instructor 

support and an active cohort of peer learners at specified times. 

Transfer of Learning Principles 

 Immediacy of application of learning and relevancy of learning to adult learners’ 

life situations are two things that ensure that transfer of learning takes place. Since this program 

is available to students upon their admission to the World Campus, and since they are encoura 

Development of Expertise 
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 True expertise with many of the topics being covered in this program can only be 

claimed by our learners after they have been exposed to and practiced the tools, techniques, and 

attutudes for a period of time longer than the introductory progam itself. The program should, 

however, “plant the seeds” of expertise through descriptions, demonstrations, and practice 

opportunities of the skills, knowledge, and attitudes required to be successful for the next 2-8 

years.  

Part 5: Evaluation 

 
 A good program plan is nothing without a solid plan for evaluation. Evaluators 

will need to look at several aspects of the program, in terms of both non-learning-related 

program outcomes and of actual learner success in meeting learning objectives. The non-learning 

related outcomes that will need to be evaluated are: 

1. Retention rates.  An overarching goal of this program is that of improved retention 

rates against the baseline of retention rates before the program’s implementation. A 

tandem goal is that of retention through to matriculation/degree completion. These are 

quantitative measures that should be fairly straightforward to determine. Enrollment 

numbers are currently increasing year-to-year, so actual numbers would have to be 

adjusted to reflect percentages of admitted students who remain World Campus students 

after defined periods of time, and percentage who complete their degree or certificate 

programs. The measures will be complicated by that fact that students will complete their 

academic programs at varying rates – for instance, one adult learner may take 8 years to 

complete a baccalaureate degree program, while another may take only 4. Students will 

have be be tracked individually in regards to matriculation. Because it can take up to 8 

years or more to have complete matriculation data for the first cohort of learners enrolled 
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in baccalaureate programs, the program evaluation will at first rely much more heavily on 

periodic retention data. Retention data should be reported at least on a yearly basis. 

2. Variable costs associated with World Campus staff time. Costs and 

budgeting will be discussed in more depth in part 6 of this report, but it is important to 

mention that one of our ongoing evaluation criteria will be the variable costs associated 

with staff time needed to monitor the program and assist students in it. Since there will 

not be a separate fee charged to students taking the program, these variable costs will not 

be covered immediately by tuition fees, as might be the case with most learning 

programs. (Again, more information about budgeting will be covered in Part 6 of this 

program plan.) 

3. Percentage of first-year students who actually complete the program. 

Though students will be strongly encouraged to complete the program through various 

points of contact in their first year and before beginning their World Campus programs 

(see Part 6 of this program plan for more details about marketing), it is not ultimately 

going to be required for them to take. As such, we will need to guage how effective our 

marketing and promotion have been. We will also, through our learner satisfaction survey 

described shortly, determine the percentage of students who start but do not complete the 

program. 

 The learner- and learning-related outcomes to be evaluated are:  

1.  Program learning objectives.  The 15 learning objectives defined in Part 3 of this 

program plan will be evaluated through the “self-check” points described in the 

instructional plan in Part 4. 
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2.  Learner satisfaction. “Learner satisfaction” is a term we’re using to describe the 

immediate learning-related impacts of the program. The immediate impact is what 

Kirkpatrick refers to as “1st order” outcomes of learning (Caffarella, 2002).  1st order 

outcomes will be measured by the following means: 

a.  An electronic survey will be offered to students immediately upon their 

completion of the program. The intent of the survey is to determine learners’ 

sense of preparedness for online learning with the World Campus. The survey 

will also attempt to guage learner’s sense of satisfaction with the pace and ease of 

the learning event, and with the teaching and learning methods and types of 

activities employed. 

b. Content analysis of the discussion forum and blog postings made by students as 

part of their Unit 2 and Unit 4 activities can be used a a measure of both learner 

success and satisfaction. This measure will be considerably more complex to 

undertake, and should be done only at specified times (say, two weeks after the 

start of each new semester). 

c.  Surveys of instructors in World Campus classes can be another way to guage 

learner preparedness. Instructors of classes in which first-year students typically 

enroll can be used in gathering this data. Two tiers of data can be gathered from 

the same survey: reactions from instructors who have taught World Campus 

classes with first-year students before, and reactions from instructors who are new 

to teaching online for the World Campus. 

d.  Call logs from the World Campus HelpDesk (technical support) can be analyzed 

in a few different ways to determine this program’s effectiveness at first-order 
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learning outcomes. The call logs will be categorized into the following types 

before analysis: 

i .  Number and content of calls related to the learning event itself. 

i i .  Number and content of calls from first-time World Campus students 

during their first semester before the program’s first implementation. 

i ii .  Number and content of calls from first-time World Campus students 

during their first semester after the program’s first implementation. 

3.  Learner success.  What we’re calling “learner success” is actually a Kirkpatrick “2nd 

order” outcome of learning (Caffarella, 2002). We’ll be asking whether students are 

continuing to have measureably improved success in their online classes 6 months to a 

year after completing the orientation program, against a baseline of students at the same 

point in their learning programs who have not gone through the orientation. These data 

will be much harder to measure. For the sake of simplicity and to keep costs down, we 

will only be interested in overall data and will not be weeding out students who have 

opted not to take the program. We only want to get a good picture of how our seasoned 

students are doing relative to how seasoned students are doing today. Looking back at the 

program learning objectives, we’ll want to know: 

a.  Is the HelpDesk logging fewer calls  related to the technologies 

introduced in the orientation program? This can be a tricky one to 

measure since calls related to bugs or other things beyond the students’ control in 

the LMS or other technologies will have to be filtered out. Only calls related to 

assisting the students with getting started with the technologies or other things 

specifically covered in the orientation will be counted in collecting this data. The 
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difficulty lies in the initial baseline data collection as well as with culling the 

appropriate data from the ongoing HelpDesk call and chat logs. An astute 

evaluator will have to take time to parse through these logs; additionally, 

HelpDesk staff will need to indicate whether calls are training/guidance-related or 

bug/technical problem-related in order to assist the evaluator.  

b.  Are students’ goal-setting and life skills improving to the point 

of increased learner satisfaction and success? This is perhaps the 

most difficult measure of program effectiveness of all. What we are looking for 

here is not  the same as retention data; rather we will be looking for “soft” 

evidence such as testimonials from students and their advisors. This data will be 

useful to the core stakeholders such as World Campus and Outreach 

administrators, and may even be used as part of a future marketing campaign. 

 

Evaluation Tools and Costs 

 The nature of the outcomes we’ll be evaluating, along with the type of data required, will 

dictate the tools used for evaluation. The multiplicity of evaluation tools will have varying 

degrees of cost relative to their difficulty and complexity, among other factors. The following 

sections will name and describe the tool(s) used for evaluation for each of the measures already 

described, along with the associated costs for each tool. 

 Retention rates. 

 Retention and matriculation rates will be be measured by analyzing data from the student 

and advisor tracking system already in use, Talisma. Since the software is already in use, and 
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since this data is already collected periodically, there will be no additional cost to the World 

Campus beyond the interpretation of this data for the orientation program. 

 Staff time to moniter, facilitate, and support active orientation sessions. 

  A separate cost center will be created in the staff time tracking system already in use in 

order to moniter the time spent on the orientation program. In addition, data will be available in 

the form of anecdotal accounts from staff discussions with supervisors. Since the data collection 

here uses a system (time tracking software) and process (staff reporting to supervisors) that are 

already in use, there will be no additional cost to the World Campus. Part 6 of this program plan 

will detail more about expected staff time in hours, as well as contingencies should those hours 

be exceeded. 

 Program completion rates. 

 The learning management system, ANGEL, can be used to effectively and accurately 

measure the rate at which students start and complete the program. ANGEL tracks things like 

login information, discussion forum postings, and who has accessed the individual units. In 

addition, the data from the end-of-course survey, along with accounts from credit course 

instructors and advisors, will provide something of a picture of how many students have actually 

completed the orientation relative to the total number of first-year students. Since the evaluation 

of this data will be time-consuming and imperfect, requiring some judgment calls by the people 

or person summarizing and reporting the data, there must be a cost attributed to this item. It is 

reasonable to estimate 25 hours of staff time at a rate of $50/hr, the usual rate of billable hours 

according to Rick Shearer, director of World Campus Learning Design (personal 

communication). Thus the total cost will be $1250 per evaluation, to take place once per 

semester, at around the middle of the semester. 
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 Learner satisfaction. 

 The methods used in and the costs of evaluating learner satisfaction are described below. 

  Survey. 

 The end-of-course survey will use the same software already in use to evaluate regular 

World Campus credit courses. Thus, there will be no additional cost to the World Campus. 

  Content analysis. 

 The advisors assigned to moniter/facilitate the active time periods of the orientation class 

will, as part of their orientation duties, submit a summary of their impressions of the learning 

event, including whether the students have met the learning objectives. 

  Instructor survey. 

 A single survey can be used for instructors of classes that typically have a significant 

portion of their rosters composed of first-year students. This survey will again use the same 

software that World Campus already uses for end-of-course surveys, so there will be no 

additional cost incurred. 

  Help Desk call logs. 

 The Help Desk keeps a log of all student-initiated contacts, whether by phone, chat, or 

email. This log contains data such as the student’s name, the reason for the call, the course the 

call concerns, and what the problem resolution was. The Help Desk will be reporting, for the 

purpose of this program, the detailed call logs associated with the orientation course. The Help 

Desk will also report on all calls that are training-related  (as opposed to being related to bugs or 

problems with the courses themselves that are outside of students’ control) and are associated 

with regular credit classes, and which take place during the traditional high-volume call/contact 

period during the first two weeks of every semester. There is no additional cost associated with 
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this data collection and reporting, since the systems used are already in place and the Help Desk 

staff know how to use them. 

 Learner success. 

 The methods used in and the costs of evaluating learner success are described below. 

  Help Desk call logs. 

 The data collection here will be very similar to the data collection done for learner 

satisfaction, except that we are more interested in an aggregate total number and type of training-

related calls over time, not just at the beginning of semester. There is no cost to the unit for the 

same reason. 

  Life skills and goal setting. 

 Assuming that other aspects of the program evaluation are showing good data, we (the 

program planners and coordinators) will be asking World Campus advisers and instructors 

periodically for any information on particular students who would be willing to share their 

stories about being a World Campus student and how the orientation course helped them get 

started. We will then contact the students and ask them to write a blog post about their 

experience that we have permission to quote from. We may also (or instead) ask them to travel to 

the WPSU studios and interview with a World Campus representative or just talk about their 

experiences. There will be significant cost associated with the latter, including travel costs 

(which we would cover), hotel and meal costs, and production costs for the video. A reasonable 

estimate might be $5000 for all these elements going into a good-quality short video. 

Periodic Reporting to Stakeholders 

In order to ensure the continued buy-in of the program stakeholders, to ensure its 

continued funding over time, and to seek shareholder suggestions for the program’s 
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improvements.The quantitative and qualitative data we’re collecting will have to be shared on a 

regular basis so that shareholders will be able to make imformed decisions about the program’s 

future. 

Part 6: Program Coordination 

Budget 

 The cost for needs assessment and evaluation have already been discussed. The 

costs for design, development, and delivery of the program are approximated as follows. 

 According to an article titled “Online Learning, What Does it Cost?” in Campus 

Technology (2004), online course development costs around $10,000-$20,000 per credit hour of 

instruction. Adjusting for inflation by assuming the high estimate of $20,000, we’ll have to 

convert the 8 hours of instruction into a rough portion of a credit-hour’s worth of instruction and 

assign a cost estimate base on that portion. One credit-hour is equal to about 15 hours of 

instruction. The hours of instruction for this program are about half that, so a good estimate for 

the total cost of design and development (including instructional designers, subject matter 

experts, and multimedia developers) is $10,000. 

 The remaining costs are associated with instruction itself, to be done by advisors 

during the opening week of classes. The costs will be low since the course design does not 

require a great deal of instructor involvement. The costs are also dependent on enrollment – the 

more students taking the course during its active week, the greater the number of advisors 

required to manage the class. Assuming a 200-person active-learner enrollment (which is a high 

estimate), and the staffing levels discussed in the staffing section below, 4 instructors will be 

needed @ 5 hours of instruction each at $30/hour, giving a total cost for instruction of 4x5x$30 = 

$600. 
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 Adding up the totals determined for all aspects of program development, we have 

$3,500 for needs assessment + $10,000 for design and development + $1250 for base-level 

evaluation costs = $14,750. The video production that might come out of evaluating the 

improvement in life skills and goal setting is more appropriately included in a marketing budget. 

Marketing and Promotion 

Marketing and promotion costs will initially be minimal since it’s fair to say that a 

“captive” audience is being targeted for this program – they will be students already commited to 

starting at the World Campus. Marketing costs will go up once the life skills and goal setting 

videos are made, but these can be though to be included in a broader World Campus marketing 

campaign of trying to attract more students who want to pursue a serious college education. 

Staffing  

 Due to the flexible nature of this program, it is not necessary or even appropriate 

to have someone play the traditional role of the instructor. This is because it will not be offered 

as a true cohort learning experience (though we expect an extreme spike in learner activity 

during and just before the beginning of a semester), and since it is a low-stakes, non-graded 

learning event. In this sense it can be considered a non-formal learning event. Instead, there will 

be at least one advisor appointed to play the role of facilitator during the expected peaks in 

activity around the start of the semester. The number of advisors appointed and the length of 

time required for advisor(s) to play the facilitator role will be adjusted if necessary based on 

enrollment and learner activity data, which will come from a variety of sources: 

● initial data 

○ Verbal commitment of new learners to advising staff. All advisors will 

recommend the orientation program to all new students before beginning their 
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initial semester, and to all students starting their second semester who have not 

yet completed the orientation. 

● actual data while program is live (note: the program is considered “live” when there is 

staff actively monitoring it, though all units will be available to registered students with 

Penn State Access accounts at all times.) 

○ automated login information available in ANGEL 

○ workload reporting from advisor(s) 

Since the appointed advisor(s) will be playing the role of facilitator only and not acting in the 

traditional instructor role, more students can be “assigned” to facilitator(s) than is typical in a 

World Campus class, usually capped at around 25 students. A maximum of 50 students per 

advisor/facilitator is therefore a reasonable estimate. Beyond 50 active enrollments, another 

facilitator would be assigned, and the workload of facilitation would be divided up roughly 

equally by student. 

Technical Considerations for Delivery 

 Since this program is delivered entirely in an online format, there are no facilities 

or physical equipment considerations. Rather, a discussion of the technologies used in the 

delivery of the program is warranted. None of the major technologies used for course delivery, 

including ANGEL and Elluminate Live, will require any specific purchase or investment for this 

program, since they are already in use for the delivery of the vast majority of World Campus 

classes. 

Conclusion 

 This program lays out a detailed blueprint for a program intended to teach new 

World Campus students about the tools and life skills they’ll need to succeed as adult learners in 
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the World Campus. Needs assessment, program and learning objectives, learning design, 

evaluation of program success, and budgeting and logistics have all been carefully considered. A 

successful program will ensure improved student success and satisfaction with their World 

Campus courses versus students who have not participated in the program. It will also be a 

“feather in the cap” in terms of the World Campus’ image, as well as in its marketing and 

recruitment efforts.
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